ABSTRACT
INTRODUCTION
earching the authoritative literature to find the answers to financial accounting questions is something that professional accountants do on a regular basis. But although it is, in a sense, "routine," the research process is not necessarily easy. The difficulty lies not in finding relevant authoritative literature or in writing a report to document the research process and communicate the results thereof. Indeed, practitioners are very familiar with the FASB's Accounting Standards Codification (which constitutes the authoritative literature in the United States and which is referred to hereafter as the "Codification") and have written many such reports. Rather, what makes the research process difficult is having to interpret the Codification.
Consider, for example, the following Codification guidance regarding nonmonetary exchanges and equity method investments.
Paragraph 845-10-30-6 (Nonmonetary Exchanges)
The recipient of the monetary consideration has realized gain . . . to the extent that the amount of the monetary receipt exceeds a proportionate share of the recorded amount of the asset surrendered. The portion of the cost applicable to the realized amount shall be based on the ratio of the monetary consideration to the total consideration received (monetary consideration plus the estimated fair value of the nonmonetary asset received) … Third, the Codification excludes journal entries from its discussion of the accounting treatment of an item. In the paragraph dealing with the equity method, for example, the Codification instructs the investor to adjust both its income and the carrying amount of its investment in the investee. A more user-friendly explanation would have been:
The investor's share of the investee's income is recorded by debiting "Investment in (name of investee)" and crediting "Investment Revenue."
One can see, then, why interpreting the Codification is difficult. First, terminology that is rarely used outside of the Codification must be converted into language that is used on a daily basis. Then, once this has been done, the Codification's written descriptions of mathematical relationships and the financial statement effects of accounting transactions must be converted into formulas and journal entries that can be used to develop answers to research questions.
EFFECTIVENESS OF RESEARCH CASES
Faculty members teaching upper-division accounting courses know that the ability to conduct research is essential in the world of professional accounting and quite understandably want to help their students develop this skill. Consequently, they often assign cases that require students to find relevant authoritative literature, interpret the literature, apply the literature to the facts specified in the case, and communicate the results of that application in a written report.
Cases such as these definitely help students develop their research skills, assuming that the term "research skills" means the ability to navigate one's way through the Codification material and find the number of the Codification topic that relates to the case's subject matter (for example, "Inventory" is Topic 330 and "Equity Method Investments" is Topic 323). Furthermore, because they require a written report of some type, these cases also help students with their communication skills.
But what about students' analytical skills? In other words, their ability to interpret the Codification. How effectively do cases develop these skills?
Ashbaugh and Johnstone (2000) and Duffy and Leinicke (2004) provide direct and indirect answers to these questions. The indirect answer is found in the statement, made by both sets of authors, that student performance improved over the series of cases that they assigned. The unstated implication (which is of particular importance for educators who want to use only one case) seems to be that student performance on the first case was probably not as good as the authors had hoped.
class had "difficulty interpreting" the authoritative literature in a case dealing with accounting for the costs of decommissioning a nuclear power plant. In addition, a second case that asked students to determine if the company in the case had properly accounted for purchased in-process research and development activities "caused problems" for some students (2000, 77). Ashbaugh and Johnstone did not identify these problems.
Duffy and Leinicke (2004) used a total of five cases over the course of a two-semester Intermediate Accounting sequence. In each case, students had to identify the research question on their own before they could begin examining the authoritative literature. Not surprisingly, students had a hard time pinpointing the main issues in the cases. This difficulty caused them to experience "frustration," as did "citing as a solution to [a] case . . . literature that [was] totally off base" (2004, 146) . In addition, only 13 of 127 students indicated that "developing the ability to research cases" was an outcome of the case assignments that "will be most valuable to [me] in the future" (2004, 148, Table 3 ).
AN ALTERNATIVE TO CASES: THE CLASSROOM APPROACH
In light of the foregoing, the authors believe that research cases, while they have a place in the accounting curriculum, are not the most effective vehicle for helping undergraduate accounting majors develop their analytical skills -that is, their ability to interpret the Codification. In the authors' opinion, this task is accomplished more effectively through an in-class explanation of the process through which the Codification is converted into formulas and journal entries (an approach that is referred to hereafter as the "classroom approach"). The remainder of this section describes the manner in which the authors have used this approach in Intermediate Accounting and Advanced Financial Accounting to teach students how to interpret the Codification.
Mechanics Of The Classroom Approach
Before undertaking a discussion of the classroom approach, the authors would like to acknowledge the fact that teaching students how to interpret a limited number of Codification paragraphs will not make them experts in interpretation. It will, however, enable them to start building the knowledge structures whose presence is a prerequisite to successfully researching the answers to financial accounting questions.
The classroom approach begins with the identification of topics for which the textbook has provided references to specific Codification paragraphs (see Table 1 for examples taken from two leading Intermediate Accounting textbooks). Using the textbook-supplied references saves time because it eliminates the need to search the Codification on one's own.
From this pool of potential topics, the authors eliminate from further consideration those that deal with financial statement disclosures. This is done because, in the authors' opinion, students can readily comprehend disclosure-related topics. Spiceland et al. (2013) and "Kieso" refers to Kieso et al. (2013) . Note 2: The Spiceland textbook uses footnotes, while the Kieso textbook uses endnotes. Note 3: Codification references are in a Topic-Subtopic-Section format.
As previously mentioned, the authors' goal in integrating Codification material into classroom lectures is to help students begin forming the knowledge structures that will enable them, as professional accountants, to develop answers to financial accounting questions. The goal is not to measure how well students have mastered the material to which they have been exposed. Consequently, the authors' exams do not include the Codification material that is covered in class (the topic -e.g., equity method investments -is on the exam), nor do they require students to interpret a "similar" Codification paragraph. There is no reason, however, why faculty members who adopt the classroom approach cannot put such questions on their exams if they choose.
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Benefits Of The Classroom Approach
The authors believe that the classroom approach to teaching students how to interpret the Codification is better than the research-case approach for several reasons. First, the classroom approach is likely to be no more time-consuming than the use of cases, and could quite possibly be less time-consuming. To begin with, the time required to find textbook-supplied Codification references, read the relevant Codification material, identify the key issues in the material, revise topic-specific lectures, and (if so desired) construct Codification-related exam questions is probably the same as the time required to select a case topic, find or prepare background material, identify the research questions, determine the number of points to assign to the case, and provide students with an example of a "good" solution to a similar case. The classroom approach, however, eliminates the need to answer students' questions about the case requirements, which results in better utilization of instructors' in-class and out-of-class time. Furthermore, even if Codification-related questions are included on exams, grading such questions is easier and less time-consuming than grading cases.
Second, students exposed to the classroom approach know that the material being taught will help them in their professional careers and are therefore more highly motivated to learn it. This is not necessarily so with research cases, whose contribution to students' long-term career success is not always obvious. As evidence of this, consider the fact that instructors often assign a "substantial" number of points to research cases in order to encourage students to take the assignments seriously. Also, remember the previously-cited Duffy and Leinicke study -only 10% of the students in the study felt that the cases on which they had worked would enable them to successfully perform future financial accounting research.
Third, the classroom approach makes the learning process more effective in two ways. The first way relates to the manner in which students use their time outside of class. In order to develop answers to research-case questions, students must use a "teach myself how to interpret the Codification" approach that consumes a significant amount of their out-of-class time. The outcome of this approach is an answer that is very likely to be wrong. Some educators might argue that, despite the incorrect answer, having students try to "self-discover" the answer to a case question is a valuable educational experience. The authors disagree. Students' time outside of class is limited and should be used in as productive a manner as possible. The authors believe that this is accomplished when students study the correct interpretations of Codification material that they are taught under the classroom approach, not when they try to formulate an interpretation that is frequently wrong.
The second way in which the classroom approach makes the learning process more effective is related to the first. As they develop answers to case questions, students subconsciously create knowledge structures that contain the results of their conversion of Codification material into formulas and journal entries. Upon learning from their instructors that their conversions are incorrect, students must dismantle these structures and build new ones. In the authors' opinion, this is a very inefficient use of students' time and mental energy. Under the classroom approach, however, students are able to begin building accurate knowledge structures from the moment that they are exposed to the Codification material.
